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DP theatre collaborative project 
Cover sheet (pilot only) 
This sheet must be completed and submitted as page 1 of the project report for the collaborative project 
assessment task. Failure to submit this sheet will result in the work not being marked. 

Screen shot of student 

from the submitted video 

How can the student be identified in the video recording? 

(50 words maximum) 

I am the male student wearing a green suit 

What was the chosen starting point for the collaborative project? 

A story of a child claiming to be reincarnated WW2 solider (Daily Mail) 

How many students were in the group? (6 students maximum) 3 

What were the ensemble's collaboratively written theatre-maker intentions? (200 words max) 

The intention of our performance is to encourage the audience to reflect on the life 
they are currently living; we intend to demonstrate that the ordinary is to be 
cherished, and that life can only be appreciated in its entirety if we do not dwell on 
the idea of mortality. We intend to demonstrate the value of ordinary moments, and 
the importance of cherishing habitual periods of time by exploring a contrast 
between a world after-death and the memories of life. 

We hope to motivate the audience towards understanding that it is more important 
to appreciate life in the moment rather than to constantly fear what might become, 
and dwell on the past. The starting point for our exploration was the story of a boy 
who thought that he was a WW2 fighter fighter pilot reincarnated. His story inspired 
us to explore ideas about reincarnation and connection, with an emphasis on the 
afterlife and the idea of cherishing the beauty in the mundane. 

PROJECT REPORT: How many pages have been submitted? 

(10 pages maximum excluding the coversheet and list of sources) 

VIDEO RECORDING: How long was the final piece? 

(10 minutes maximum) 

VIDEO RECORDING 

Timecode 1 

(Max 2 minutes) 
(5:59 - 7:59) 

VIDEO RECORDING 

Timecode 2 

(Max 2 minutes) 

9 

7:59 Minutes 

(3:10 - 5:10) 
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Section 2: The collaborative creative process and performance 

Collaboratively Created by an Ensemble: 
We began our exploration with the intention of 

depicting reincarnation through the use of three different 
stories of the reincarnation of one soul (Figure 1) inspired 
by a story published by the Daily Mail about a child 
claiming to be reincarnated from a WW2 piolt. We wanted 
to depict the state of a soul as it transitioned from life to 
life, from one culture to another. To develop our ideas we 
used exercises from a workshop we had with Red Leap 
Theatre company(Red Leap). The first exercise we 
participated in were Dot, Echo and Clump (Figure 2). The 
exercise comprised of all the students walking around, 
feeding and reacting to the energies of our other peers in 
our group. The Dot was an individual and isolated action, 
whereas the Clump was a congested and compact action. 
The Echo was a response to the action of another member 
of the group; for example, if they itched their nose, you 
could repeat the gesture and exaggerate it to make it 
extremely large or extremely small. We wanted to use the 
difference is the quality of these movements to depict the 
connectedness between the three characters as one soul. 
We created clear imaaes of the dot and clumo to show the Figure 2 
co.ntr:asLbe.tw..e.en_tb.e_im.a.g.e5.,-tb.e-d.0Lce.p.rese□tinq_ __ ___;._ ___________ __ 
isolation in the afterlife and the clump representing togetherness in the present. The 
exercise allowed us to collaborate with our group to create interesting moments of tension 
and atmosphere without communicating, purely reacting and basing your actions off 
instincts. We choose to create a sequence on a train to represent an ordinary moment that 
our characters would want to revisit. To create the sequence we played with the idea of the 
three different states (Dot, Echo and Clump) as we came up with motifs. When we began 
using the rope as a prop we lacked direction and purpose for the use of the prop, and it just 
looked like an a�erthought. When creating the repeated motif of holding the rope in a circle 
in the train scene we used the Dot, Echo and Clump exercise to play with the distance and 
the quality of the motif we preformed going from together and extremely small to far away 
and extremely large (Figure 3). The changes in quality of the movement allowed us to find 
purpose in our movements and helped to develop our intention as decided to use the rope 
to symbolise the connection between all three characters and normal life. 

Figure 3 

Another exercise we participated in, in 
our workshop was the Waterfall. It began 
with one leader at the front and the rest of 
the group clumped together behind the 
leader who began to slowly push each other 
out of the way all with the goal of getting to 
the spot of the leader. When playing with the 
exercise we pumped up the pace and 
contact to show a desperation to reach the 
front, we wanted to depict how badly people 
wanted to go back to the ordinary moments 
they now miss. 
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My group and I were struggling to properly apply our stimulus in 
a meaningful way to incorporate our intention so we utilised the 
third exercise from our Red Leap workshop to better incorporate 
our stimulus in our piece. We looked at different lines from the 
play 'Owls Do Cry' and created a series of images(Figures 4 & 5) 
based on our reactions to the texts. It was not a depiction of 
what the texts said, but rather a depiction of the emotions we 
experienced while reading the text. This was very beneficial as 
we explored our own stimulus. We began to pick emotions 
associated with the story and trying tio visualise them rather 
than trying to purely act out the story. For example we wanted to 
depict how the boy in the story wanted to visit the childhood 
home of the WW2 veteran, instead of trying to show the boy 
searching for the home we focused instead on the want and 
desire of the boy to reach a goal (Figure 4). 

Figure 6 
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Even though my group and I were progressing we kept 
getting stuck trying to create three separate stories about 
three characters and then connecting them to the idea of 
reincarnation. As we were stuck we bang to look for other 
pieces of stimuli and found a book, "Objects of Affection" by 
Krishna Udayasankar(Figure SJ; the book contains short 
poems and passages from the perspective of inanimate 
objects. Through reading the book we were inspired to shift 
the focus of our intention from trying to depict reincarnation 
to focusing on life and the beauty within ordinary moments. 
We then started to explore the importance of regular things 
that we take for granted on a day to day basis. At this point 
we made a pivot change in our intention, we didn't want our 
piece to represent death as something something negative 
to be feared, but instead as something that gives meaning 
to life and makes the ordinary fascinating . This helped to 
develop our intention from reincarnation and the idea of 
death to something more focused and positive, an 
appreciation of life. We used part of our learning from the 
Red Leap workshop to help with our exploration of the book 
"Objects of Affection". First we picked out passages that we 
felt spoke out to us and connected with our intention of 
capturing the beauty of ordinary moments in life. We picked 
two passages titled Camera (Figure 6) & Language (Figure 
7). At first we struggled trying to literally depict what the 
parts of the passages were saying but after some time we 
managed to break out of that method and focus on showing 
the emotion that the image evoked from us. We particularly 
connected to the idea of the "Camera" capturing moments 
and it became the main inspiration for our use of Multimedia 

As my group was exploring the different texts we began to think in a very mindset 
and began to think of stories we could create for each character. We wrote monologues and 
tried to represent those stories in a very literal manner. This method did not seem to work 
for us however, as we felt that it lacked real depth and seemed very surface level narrative 
work. The narrative heavy focus had limited us on exploring more stylised forms of 
performance. Once we broadened our minds a little and broke out of the 
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narrative mindset of each character having their own story to tell, we began to focus on the 
commonalities between the characters. This combined with the idea of ordinary objects lead 
us to focus on one last cigarette as a representation of what the characters are chasing. We 
wanted to communicate the common and shared emotion of the characters, the want to 
recapture ordinary memories and moments that have past and the eventual realisation that 
you need to let go. By emphasising on a simple and ordinary motif like smoking a cigarette 
we intended to make the audience reflect on what are the simple and ordinary things in 
their life that they take for granted. In turn allowing them to see the value in the ordinary 
and how it must be cherished. When creating the cigarette scene, we felt it lacked a clear 
connection to our intention for the audience to pick up on. So while brainstorming we 
decided to use the rope to help communicate our intention. The rope already symbolised 
connectivity, so we made a connection between the cigarette and rope. Without a connection 
to their past lives through the rope the characters would not be able to light the cigarette. 
We utilised different pace of movement when creating the scene to exaggerate the 
differences between those characters connected to the rope and those who weren't. 

As a part of our piece we wanted to show movement in a unique way to help 
communicate to the audience our intention in a deeper way. We did this through the use of 
two different stimuli. On of the exploration exercises that we used were the seven levels of 
tension by the French theatre practitioner Jacques LeCoq. The seven levels of tension consist 
of; Exhausted, Laid back, Neutral, Alert, Suspense, Passionate and Tragic. We focused on 
really trying to add an extra layer of depth in our actions through the quality of our 
movements. As we began researching Lecoq's teachings I ran a workshop for the other 
members of my group on Lecoq's technique. After the workshop, we brainstormed what they 
experienced and what I saw and picked moments in our piece where we felt emphasising on 
a specific level of tension would contribute to the meaning of our play. Our performance also 
had many uses of ensemble work so we felt that it was important for the audience to be able 
to differentiate between when we were playing our characters or a part of the ensemble. By 
focusing on movement we were able to convincingly differentiate between the roles through 
the style of movement. A specific moment we worked on to highlight these differences was 
the at the end of the train scene when we transition into the first cigarette scene. When in 
the train scene, our movements remained rigid and alert to display an unnaturalistic 
presence. This directly contrasted the next scene where we purposefully kept our 
movements more laid back to accurately portray our characters going to smoke cigarette. 
When we first blocked the scene it didn't have enough of a contrast to effectively 
communicate our message to the audience so, we moved more upstage in the previous 
scene allowing us to walk to downstage in the laid back mode as our characters.This helped 
create convincing moments of tension by contrasting the different styles of movement with 
each other. 

Another inspiration for us was the production of 
"Missing" by Gecko. We were drawn to the style and specificity 
of movement. The movements in the piece were extremely 
stylised and not naturalistic. We wanted to use this aspect of 
the Gecko production to show the parts of our performance 
where the characters were in limbo reminiscing and 
remembering their memories. The distinct style of movement 
created an interesting and stylised contrast between the 
normal movements and the moments we choose to follow the 
style in. The method was called 'Breaking Ice"(Red Leap) as 
seen in (Figures 9 & 10). The movement was sharp, quick and 
direct and we mimicked it when exploring 
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with the rope (Figures 11, 12 & 13). At the beginning of our process we thought about 
using elastics as a prop, but as we began to explore different stimuli we found that the 
elastic was more of a hinderance than anything else. We then switched over to the rope 
and had a lot more success with it. The rope being a lot stronger and sturdier allowed us to 
be more physical in our exploration with it and added a thematic element of connectedness 
throughout our piece depicting the common thread held on to by all the characters and the 
effect on them when they let go of the rope. 

Figure 11 Figure 12 Figure 13 

Evaluate Effectiveness of Final Performance: 
I believe that for the most part we managed to communicate our intention to the 

audience in a effective manner where they understood the significance of our piece. 
Though in some cases I believe that we could have taken certain steps to make our piece 
more clear as some audience members feed back that they didn't't fully understand the 
performance. 

The use of multimedia through 
the monitor was essential to the 
understanding of our performance and 
our intention behind it. (Figure 14) The 
monitor represented an alternate plane 
of real life and connections to the earth 
which contrasted with the actions on 
stage which acted as a limbo state 
where the three characters are stuck 
trying to relive their pasts and get back 
to the ordinary actions they miss like 
smoking a cigarette. To make the 
connection between the two different 
planes clear we used the shoes as a 
point of similarity and connection. We 
showed this connection throughout the 
performance for example at the 
beginning where there is a character 
wearing the shoes standing on the 
monitor and the shoes are in the exact 
same place on stage. Another example 
of the connection was at the end of the 
performance which an audience 

Figure 14

member was able to pick up on saying Figure 15 Figure 16 
"It was as if those on stage were in 
limbo and those on the monitor were in real life. An example of this was with the shoes, as 
the shoes walked along the piece hector walked on the monitor and that was amazing." The 
audience response showed that the audience was able to understand what the monitor was 
showing and what the significance of it was in regards to our piece. Though not all members 
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of the audience were able to make the connection, one audience member commented 
saying "I thought it was compelling visually and thought-provoking, but if I'm honest, it was 
very difficult to tie easily tie the two together - there were times when I thought I knew 
what was happening and others where I had no clue". This made us reflect a lot on how we 
could have made the connection more obvious for the audience to understand. The audience 
member that didn't fully understand the significance of the monitor was still able to follow 
and appreciate the piece, I think by not having that understanding they missed out on a lot. 
If we were to do it again I would include an establishing scene where the visuals on the 
monitor perfectly match those on stage but slowly those on stage become more distorted. 
This would allow the audience to clearly piece together the ideas of connection and 
disconnect between the two visuals. 

Though our performance 
explored the idea of death our 
intention was not to wallow in 
sadness that death is inevitable but 
rather to enjoy the ordinary things in 
life that you may take for granted. 
Because of these we did not want to 
end the performance on a depressing 
note but rather a bitter-sweet one 
where the characters learn to let go 
of the past. (Figure 17) So it was 
very important to us that the 
audience was able to make that Figure 17 

distinction and not feel completely sad after watching our piece. The response of audience 
members was quite varied, many thought the ending was sad saying "It made me feel sad 
as one by one each character left the world of real life and entered into the after life. This 
was symbolises by the cigarette lighter not turning" and "I felt sad and sympathised with 
Chhaya's character". Though the feeling of sadness wasn't the exact response we were 
hoping for the ending was quite open ended and allowed for the audience to make that 
jump and see it as purely negative, so even though some audience members didn't exactly 
get what we were going for I woulld still consider the effectiveness of the ending as a
success. Others had a response much more a kin to that what we had hoped for saying they 
felt "A feeling of freedom and acceptance" and that the "The ending felt peaceful and calm." 
This meant that the more hopeful tone we were going for at the end managed to translate 
to some audience members. The ending represented a release of what was holding the 
characters back symbolised by the rope, it allowed them to leave the limbo state and move 
onto whatever was next for them. Whether the audience members saw this was something 
positive or negative had a lot more to do with their interpretation of emotions associated to 
letting go. In that way I believe the choices we made to communicate or message through 
the ending were powerful and well executed. 

Section 3: Individual Contributions to the performance 

Performance Skills: 
The moment of tension, emotion, atmosphere and meaning(TEAM) that I have 

chosen to display my performance skills is the the last two minutes of the performance(S: 59 
- 7:59). The moment begins with Hector and I repeating the motif with the rope from the
beginning expect this time the person in the middle is not participating, rather she is at the
back still trying to get her lighter to work (Figure 18). But on the monitor, the movement is
happening normally. The disconnect between real life and what is happening on the monitor
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creates an uncomfortable atmosphere and adds 
to the meaning of the piece. I built the tension 
with fast movements of the ropes building up the 
tempo and pace of the movements, while at the 
same time making the movements of the body 
larger and making a more visibly distressed 
facial expression to properly convey to the 
audience that we are trying to hold someone 
back who is actually physically there. The tone 
shifts suddenly as Chhaya's character breaks 
through the rope on screen and I react with a 
slow tempo with a limpness in my arms as I 
slowly let go of the rope and look longingly at 
the front towards the memory I am trying to go 
back to (Figure 19). The synchronised movement 
with the movement on the monitor adds another 
layer to the connection between the the limbo 
state and real life. I deliberately used a very slow 
pace walking towards the front as if being drawn 
into a trap. My facial expressions also shifted 
from playing someone mean trying to keep 
Chhaya away from reaching her memories to 
someone longing for his own. I then proceeded 
to mime out our repeated motif of lighting the 
cigarette. (Figure 20) To convincingly be able to 
mime it I practiced with the methods of a mime 
artist, Bill Bowers. I wanted to effectively portray 
the weight of the objects in my hand. My body 
language and expression remain calm and of 
relief until my character releases that he let go of 
the rope and can no longer get his lighter to 
work. I portrayed a fast progression from 
confusion, to angry and then desperation all the 
while make my movement of trying to light the 
cigarette quicker and more sloppy as if exerting 
everything I had into them trying to access my 
memory one last time(Figure 21). I stressed my 
facial expressions and depicts a sense of 
desperation to further convey this. Though there 
were no vocal components at this time I focused 
on my breath to convey to the audience what my 
character was feeling. By building up my breaths 
to be quicker and shorter I added to the physical 
and mental desperation of the character as he 
tried to escape the limbo state. The build up of 
pace and tempo allowed for me to add a lot of 
tension into this scene, the sense of desperation 
drew the audience in as the focused on my 
actions contrasting with the the other actions of 
the other actors operating at a slower pace. 
There was then another shift as my character 
gave up and slowly turned to his right to see 
himself on the monitor. For this moment I made 
my movements minuscule and slow to reflect the 

Figure 18 

Figure 19 

Figure 20 

Figure 21 
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Figure 22 

Figure 25

Figure 23 Figure 24 

characters complete defeat and acceptance that he will 
not be able to reach his memories anymore(Figure 
22). This contributed to the change in atmosphere as 
the scene transitions to the final scene which is a lot 
more solemn and peaceful. My change in quality of 
movement helped to reenforce this change. It also 
enhanced the emotion of the scene as it developed 
the character from being increasingly desperate to 
eventually having to accept the inevitable. I then 
slowly walked back into the pair of shoes at downstage 
le� and knelt down to move them with my hands 
puppetring them. The slow nature of my movement 
coupled with the multimedia helped to build on the 
solemn atmosphere.The isolated movement of my 
hands helped to give purpose to the steps that the 
shoes were taking and to realistically convey to the 
audience that there was a person walking in the shoes. 
And though I am not playing the character who is 
walking(I'm just puppeteering him), the purposefully 
slow tempo of my movements allow for an interesting 
interactions between the two characters who have now 
escaped the limbo phase and can move on to 
whatever is next together. Because you the lack of 
vocal components and lines in our play stage presence 
was key in communicating to the audience and making 
them aware of your every move. 

During the moment, to convey a strong stage 
presence through my body language and my 
gestures I used Rudolph Laban's effort 
qualities of Floating, Dabbing, Wringing, 
Thrusting, Pressing, Flicking, Slashing, and 
Gliding. By following the structure of these 
movements I was able to add more purpose to 
my gestures for example when attempting to 
light the cigarette and failing I used a heavy 
flicking gesture to achieve the desired effect. 
(Figure 26) 

Figure 26
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Artistic Contributions: 
The moment of the performance that I have chosen to display my individual artistic 

contributions as a creator, designer and director is the train sequence (3: 10 - 5: 10). My 
main designer roles were Set and Multimedia. Our set was extremely simplistic with the 
only props being, a rope and a pair of shoes, which symbolised a connection to the past for 
each character. Multimedia is an integral part of our performance and a lot is lost without an 
understanding of what is signifies in this piece. The Multimedia is used to represent real life 
and former memories that the characters are constantly trying to chase and retrieve. The 
disconnect and synchronicity between the multimedia on the monitor and the actions on 
stage depict the disconnect between the characters and their former lives. 

I directed the train and subsequent sequence that covers the timestamp in my group. 
The train is meant to represent an ordinary activity, nothing special, but when the 
characters are in the limbo state they long for the normality of riding the train. I used 
multimedia in this sequence to display the disconnect between a normal train ride, 
something that the characters long for with all their heart, and through my direction, the 
stylised and perverted sequence of what that train ride is now for them. As the scene 
begins Chhaya is sitting upstage center as Hector and I approach her from downstage on 
either side of her (Figure 27). I wanted the multimedia to mirror this image but in a 
distorted way, I did not want it to be an identical copy. As this is happening on the monitor 
Hector is sitting alone downstage center with Chhaya and I watching him from upstage on 
either side from him. The symmetry is meant to appeal to the audience and cause them to 
make a connection between the the two images, but at the same time let them know there 
is something wrong. As the scene continues Hector and I tear the rope from Chhaya's 
hands and we form a line for the train sequence. As we slowly bring the rope up to our 
faces in a circle, there is a sudden sound cue and we turn the rope upside down holding 
onto it as if we were riding a train. At the same time the multimedia switches to the same 
image of the three if us 'riding' the train. What first looks like just a plain mirror image is 
soon changed. A change in lighting leads the three of us on stage to jolt to one side in a 
large and exaggerated movement as if being shoved to one side. To contrast this the image 
on the monitor remains the same, the three of us 'riding' the train normally.(Figure 28) The 
jolt is repeated three times all the while the monitor remains a naturalistic image. This 
scene expands on the meaning of the piece. The monitor represents something ordinary 
that the characters want to reach but can't, while the characters on stage show the same 
image but distorted to show that they cannot reach the ordinary ever again. 

Figure 27 Figure 28 
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As we return to the motif of creating the 
circle with the rope the light changes once 
again to signal in atmosphere. As all the 
actors turn and face one direction and shout 
their lines over the loud noises of trains 
passing by.(Figure 29) To echo the image but 
not in an obvious way I took inspiration from 
the Club, Dot and Echo exercise we did with 
Red Leap. On stage the characters are 
united, facing one way and making the same 
gesture. I contrasted this in the multimedia 
with all three characters in a corner upstage 
facing away from the audience 

Figure 30 

Figure 31 

Figure 29 

For the final scene in my moment of 
theatre I used multimedia as a way to 
isolate Chhaya's character. The use of 
multimedia meant that to isolate her I did 
not need a large amount of distance to 
literally show it. I directed Chhaya to 
exaggerate her gesture to magnify the 
isolation and I edited the clip playing on 
the monitor to further enhance the point. 
As the scene begins, Hector and I are able 
to smoke naturalistically whereas Chhaya 
cannot light her cigarette, her gestures get 
bigger and on the monitor she is standing 
still in the same position as she is on stage 
with Hector on the side watching her 
(Figure 30). As the gesture grows and 
Hector and I begin to notice her struggling 
on stage we turn and stare at her. 
Concurrently on the monitor Chhaya begins 
her gesture, but I altered the speed of the 
video playing it at twice the speed to 
exaggerate her gesture and display the 
desperation with which she is longing to 
have one last ordinary moment smoking a 
cigarette. My use of Multimedia in this 
moment allowed me to more clearly depict 
to the audience the similarities and 
contrast between what is normal and the 
state of limbo. It also helped in 
characterisation of Chhaya's character as it 
helped to sell her emotion and feelings to 
the audience. 
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