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Section 1: Researching theatre theory 
A). Brecht's overarching intentions 

German theatre practitioner, playwright, and poet, Bertolt Brecht once said, "art is not a mirror with 
which to reflect reality but a hammer with which to shape it" (Bennetts-Williams), suggestive of his 
overarching intentions - he didn't want his audience to escape into an illusion of reality, but rather, he 
wanted to get the audience thinking. His theatre, described as a "dramatic vessel of rational 
didacticism" (Brechtian Techniques), was designed to force people out of their complacency, with 
respect to how they see the world. 

Brecht developed his 'anti-war' sentiment whilst serving in an army hospital during WW1, influencing 
his political stand within theatre (Bradford), aimed at criticizing "capitalist ideology and bourgeois 
mentality of contemporary society'' (Epic Theatre: Theory in Practice). His Marxian perspective (The 
Editors of Encyclopaedia Britannica), forced him to respond with a powerful model for political theatre. 

In naturalistic or dramatic theatre the audience develops an emotional connection to the lives of the 
characters onstage. This form of conventional cathartic theatre is something Brecht felt disdain 
towards, metaphorically describing it as though audiences "hung up their brains with their hats in the 
cloakroom" (Epic Theatre and Brecht). He believed that the 'suspension of disbelief' was a "shallow 
spectacle, with heightened emotion" (Brechtian Techniques), which did not challenge the audience. 
Brecht felt that as the audience became emotionally involved with the performance, they lost the 
ability to make considered and rational judgments about any social comments or issues they were 
confronted with within his work (Epic Theatre and Brecht). Thus, he intended for the 'theater-goer' in the 
Epic Theater to say: "I would never have thought that. You can't do that. That has to stop." (qtd. in 
Notable Quotes) 

Brecht uses the term "Epic Theatre" to characterize his dramatic theory. When naturalistic theatre was 
at its height, relying on emotional manipulation to bring about a suspension of disbelief for the 
audience, he decided to use it as a force for change. Epic theatre "departed from the conventions of 
theatrical illusion" (The Editors of Encyclopaedia Britannica) and developed the drama as a social and 
ideological forum, giving Brecht the opportunity to confront the audience with political and social 
issues. Transcending the traditional, naturalistic style of theatre, Brecht instructed his actors to remain 
distant between themselves and the characters they portrayed, disregarding any emotions (The Editors 
of Encyclopaedia Britannica). Essentially, the theatrical style of Epic Theatre was an inspiration to action, 
whereas comparatively, Dramatic Theatre was merely a form of entertainment (Epic Theatre and 
Brecht). 

Thus, Brecht's overall intentions with his Epic Theatre was to appeal to his audience's intellect, 
cultivating the conditions for critically engaging with social realities (Roland). He aimed to eliminate an 
emotional response, hindering the audience's ability to sympathize with the characters. Whilst in 
dramatic theatre, spectators weep when characters weep and laugh when characters laugh, Brecht 
aimed for his audience to "laugh when they weep" and "weep when they laugh" (Brecht on Theatre). 
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B). Selected aspect of the theory - Alienation 
Brecht's theatre, aimed to be intellectual rather than emotional, seeks to present evidence regarding 
social issues in a way that they are objectively considered. Brecht felt that emotional involvement with 
the characters defeated his aim thus, he used various techniques designed to produce an emotional 
"alienation" of the audience from the action onstage (Moore). He referred to his method of distancing 
the audience from emotional involvement as the 'verfremdungseffekt', better known as the Alienation 
Effect (Epic Theatre and Brecht). By using innovative theatrical techniques, he intended to denaturalise 
or estrange the audience from the performance, retaining their intellectual awareness (Moore). 

Brecht's socio-political intervention, required him to take "a common, universally-practiced operation 
and draw attention to it by illuminating its peculiarity" (qtd. in Brecht and Critical Theory, p. 794). Having 
a narrator step out of their role as another character, also helps in developing a more unbiased piece, 
as opposed to investing in or transforming into their characters. The narrator can be used to state 
facts and statistics, meanwhile reminding the audience that they're watching a presentation (Clarke). 
Information and context can also be displayed through Brecht's commonly used placards. These 
detach the audience from gaining empathy to the characters and allows them to start thinking with 
their heads, as opposed to feeling with their hearts (Keates Theatre). 

Furthermore, speaking the stage directions eliminates any opportunity for emotional engagement 
with character, as it removes the element of surprise for the audience (Bertolt Brecht's View on the 
Function of Theatre). It destroys the illusion of reality, allowing for the audience to effectively critique 
social/political issues addressed in the piece (Squiers). By narrating the actions of characters, it 
ensures the actor doesn't present a character in a way that's an impersonation (Brechtian Techniques). 
Thus, the actual content of the piece is of more importance than the characters. 

Through direct address, Brecht aims to break the fourth wall, which essentially is the imaginary wall 
between the actors and the audience (Schroeder). For example, by asking the audience rhetorical 
questions and involving them in the action, will make them more susceptible to engage in the issues 
addressed in the performance. By acknowledging the audience, it is made clear that the characters 
are not real, and instead makes them aware that they are "witnessing fiction" (Brechtian Techniques). 
This thus allows for the audience to think about the questions which arise in the piece, rather than 
develop a deep emotional connection with the characters on stage. 

Multi-roling allows for the audience to maintain emotional distance with the characters on stage, 
transforming before their eyes. This makes the audience aware that they're watching a performance, 
as opposed to living themselves into the story. Multi-roling also allows for a variety of perspectives to 
be given, in order to explore the social/political issue in an unbiased way, and have the audience 
consider varying sides to the argument (Kuhn). 

Overall, alienation "discourages the audience to identify with the characters on stage" (Keates Theatre), 
forcing them to think objectively about societal injustices, by distancing them from emotional 
involvement. Alienation helps reach Brecht's primary aim - create "a political theatre that educates its 
audience" (Theatre in Practice). 
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Section 2 
A). Formulating theatre-maker intentions 

I've always felt drawn to more naturalistic practitioners such as Stanislavski and Grotowski, 
emotionally investing myself into characters, thus, in order to challenge my perception of what is 
considered 'theatre', I have chosen to explore Brecht's theory. I have selected a social/ political issue 
as my content, in line with Brecht's dramatic theory, Epic Theatre, which has a didactic intention. In 
TOK, I did a presentation on abortion, where I came to better understand the restrictive laws in 
Alabama, US, thus I wanted to explore both sides of the abortion debate. 

I have chosen to write the script myself since I wanted to incorporate multiple perspectives, which 
Brechtian theatre aims to do (qtd. in The Theatre of David Greig, p. 35). My solo includes three 
characters, which allows me to present an unbiased view on the abortion debate. By having both a 
pro-life and pro-choice character, as well as a narrator, who is neutral with regards to the two sides, 
encourages the audience to objectively consider their viewpoint (Squiers). I have based my pro
choice script on research conducted into Margaret Atwood's novel, The Handmaid's Tale, which I'd 
been reading in English. Off red, the protagonist of the novel, lives in an oppressive, totalitarian state, 
which assumes complete control over the Handmaid's bodies (Mcdonald). I thus used her story as 
my stimuli for the characterization of my pro-choice character. 

In order to make my pro
choice character contemporary 
to the context of my audience, 
I have included information 
from women who have had 
abortions and written about 
their experience on the '1 in 3 
campaign' (figure 1). In my 
script I also quoted articles 
written by people who 
consider themselves both 
feminists and pro-life (figure 2), 
in order to counteract my pro
choice perspective claiming 
that pro-life people are against 
women's rights. 

Things just aren't 
what they are in 
the movies. I kept 
dreaming he would 
show up at my 
doorstep with 
flowers and beg me 
not to do it. 

I C 

ANONYMOUS 

I never thought I"d 
be in the position, 
I was. :r never 
thought it would 
happen to me. I 
didn't know I was 
pregnant until I 
was just over 14 
weeks. .. =tit r"':U: 

ANONYMOUS 

My story is simple. 
I got pregnant when 
I was 26 and did 
not want a baby 
then, or as it 
would turn out, 
ever. It was a 
careless mistake of 
not using 
protection when I 
thought I was in a 
safe point of my 
cycle. a, 
> 

ANONYMOUS 

the night of my 
21st birthday was 
the most careless 
night of my life, 
but not like most 
careless 21 year 
olds. That waa the 

I was 19 years old 
and it was my first 
pregnancy. I used 
birth control 
always except once. 
I wasn't in love 
and I wasn 1 t ready 
to have a child. 

ANONYMOUS 

In 1984 I had an 
abortion at 19. I 
was using a Today 
Sponge and it 
failed or I failed 
to correctly insert 
it. .. 
ANONYMOUS 

Figure 1: Pro-choice research 

when you have to. "I do all the things that every other morn 

does," says Nance. "Soccer games and birthday parties and 
teacher meetings. I'm not saying it's easy. It's difficult." 

Figure 2: Pro-life research 
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My intended audience is high school students and adults, thus a fairly mature audience, as I feel 
the social/political issue addressed will be more effectively received by those who are more 
likely to be impacted by the debate. Like Brecht, who wanted to discourage an emotional 
connection between the audience and the characters, I aim for my audience to acknowledge 
and think critically about the two sides. 

With regards to the production elements, I will have no lighting or sound changes, to ensure 
that the essence of my performance isn't hidden behind illusionist aesthetics. Since Brecht 
often used a simple same-lit space (Cash), I felt this would be the most appropriate for my piece. 
Rather than using the lighting as a form of 'escapism', the lighting would be symbolic of the 
'truth' in my piece, reflecting reality. 

I have also decided to display the statistics/information on placards, which is commonly used in 
Alienation, as this will allow me to not only give context to the audience, but also emotionally 
detach them from the performance. By for example giving the exact number of abortions 
there's been in the United States since the Roe V. Wade decision legalising abortion in 1973, 
would confront the audience with the importance of the debate. 

I will also be using coat hangers as a prop. This is not only to hang up the clothes, and allow for 
more efficient costume changes, as I switch between roles, but it is more so symbolic for the 
self-induced abortions. 

Thus, my theatre-maker intentions are to challenge my audience to consider their stance 
on abortion by confronting them with both a pro-life and a pro-choice perspective. 
want them to make a rational judgment about their position by the end of my piece. I aim to 
emotionally detach my audience from my characters, in order for them to not lose the 
ability to think and judge, and to remain objective when confronted with the social/political 
issue. I aim to make the audience more aware of the abortion laws in the United 
States, revealing them to facts and statistics, whilst also gaining insight into the human 
experience from contrasting perspectives. 
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B). Reflecting on performed solo theatre piece 
As soon as I finished my piece, a girl walked up to me and said she, throughout the performance, felt 
like she "wanted to reply to (my) characters". This suggests to me that I was successfully able to make 
my audience think rationally about the perspectives surrounding the abortion debate. I questioned 
my audience as to whether they felt they were presented with an unbiased view and the majority felt 
both characters were "given an equal proportion of time" and thus, it didn't seem as though my piece 
favored one perspective over another. This indicates to me, that I was successfully able to reach my 
intention of challenging my audience "to consider their stance on abortion by confronting them 
with both a pro-life and a pro-choice perspective". 

With that being said, one audience member felt the activity of editing the Unplanned Pregnancy 
brochure (figure 3), which my narrator did at the beginning of my performance (figure 4), gave a biased 
view, since it implied I was against the abortion debate. He felt that the crossing out of the brochure, 
"forced (him) to align with a perspective he didn't agree with". I had intended to use the brochures as a 
form of context about Alabama's current ban on abortion. I can, however, see how audience 
members might have interpreted my narrator as biased since I paused and was at times hesitant in 
crossing out words. Perhaps my narrator should have been more impartial when crossing out the 
brochure. Another audience member disagreed with this view, claiming the start where she "physically 
crossed out 'choice' was a strong and impactful moment", giving her "insight into the reality of getting 
an abortion within Alabama" which supports my intention of making the audience "aware of the 
abortion laws in the US". 

l'M l".[GIUM1 
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110C1mm 
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Figure 3: 'Unplanned Pregnancy' brochure Figure 4: Crossing out words on brochure 

One individual felt I was unbiased with regards to the recurring motif of the color red. She felt the 
color merely represented the "death that comes along with having an abortion", thus taking a pro-life 
stance. I did make attempts to connect the red color to my pro-life character, when I, for example, said 
"Red ... the color of blood which defines us". Perhaps, this wasn't made clear enough, and I could have 
instead built more upon the concept of biological determinism through my pro-choice character's 
monologue. Conversely, one audience member interpreted the red color as the "menstrual cycle" - he 
felt the red color supported the pro-choice's character's claim of being too young. The same audience 
member also felt it could have represented the "abuse of power of the Alabaman law". He felt the 
colour contradicted both the pro-life and the pro-choice views, since at the end of the day, neither of 
the sides have a choice, and it comes down to the State Senate. I had never considered this, though I 
definitely see the connection made. Perhaps, I could have made this perspective more prominent in 
my piece, as I feel this would have been a very powerful message to deliver to my audience. 
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I feel, to a certain extent, that I was able to "emotionally detach my audience from my 
characters". One audience member felt that the narrator who "spoke directly to the audience, made 
it clear that the performer herself was not engaged in any specific point of view and was simply there 
to demonstrate a debate". I also noticed that whilst performing my pro-choice character, a few 
audience members laughed when I transformed into my narrator saying, "this is quite ironic since ... " 
and "I don't want to spoil anything but...". I asked my audience about this moment and they claimed it 
"broke the connection with the audience and the character", which was my intention. I also chose to 
hang up the clothes on the clothing line (figure 5), whilst the audience was passing around the 
brochures. Rather than having my stage set up completed when I started, I felt that by transforming 
the space into performance space during the performance, would disconnect the audience 
emotionally. No one, however, mentioned this in my feedback, so perhaps it was a bad time to be 
hanging the clothes up, since everyone was busy handing out the material. To have made this 
moment more prominent, I could have chosen to hang up the clothing before giving out the 
brochures. 

Figure 5: Hanging up clothes 

I also questioned my audience as to whether or not they felt more knowledgable or "aware of the 
abortion laws in the US", to which people felt that the posters hung up on either end of the 
clothing line, was not only was a clear indicator of the character's view, but also effectively confronted 
the audience with both sides of the debate (figure 6-7). Another audience member expressed that 
she felt that "by providing a tandem of both statistical information as well as anecdotes gave her 
freedom in choosing a stance on the debate". This indicates I was able to "make the audience 
more aware of the abortion laws in the US, meanwhile gain insight into the human 
experiences from the contrasting perspectives". 

Figure 6-7: Pro-choice (left) and pro-life (right) posters 
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Many people mentioned my ending, where I cut the clothing line (figure 8-9), as the most powerful 
moment of my piece, demonstrating "that opinion is allowed, and that there is no 'right answer' to 
the abortion debate". By concluding with the rhetorical question, "Whose side are you on?", I was 
able to ambiguously end my piece, challenging "my audience to consider their stance on 
abortion". As the posters and hangers flew off the clothing line, people felt I was equating the two 
sides, showing how they're both "trivial and that the divide/spectrum that the string represented 
could so easily be prevented by such a simple action." 

Figure 8-9: Cutting clothing line 

After putting Brecht's theory into practice, I can appreciate its effectiveness when you have a 
didactic intention and I feel I was able to successfully fulfill my overarching intentions of challenging 
my audience to consider both viewpoints of the abortion debate. 
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